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Dear REAPA Members,

As we look forward to AERA 2012 in Vancouver, please be sure to add to 
your schedule the REAPA sessions and Business Meeting. If  you are 
attending AERA this year, I encourage you to attend some of  the REAPA 
events and connect with other members. This is a wonderful way to increase 
your scholarly network and build collaborations. If  you have not attended a 
Business Meeting (ever or in a few year), take the opportunity to do so this 
year. Participation at this year’s Business Meeting will be particularly 
fruitful. In addition to our regular SIG business, we will also have a 
Mentoring Panel of  REAPA Scholars who will share insights about 
experiences with research, promotion and tenure. 

In addition to participation at the AERA Annual Meeting, I encourage you 
to actively participate in the SIG by volunteering to review proposals and submitting proposals for a 
REAPA session. Keep in mind that the number of  sessions allotted to REAPA is directly connected to the 
number of  SIG members. If  you know of  a friend or colleague with interests that align with REAPA, 
please encourage them to join the SIG.

As my term as REAPA Chair ends (April 2012), I’d like to thank you for your participation and 
commitment to issues related to the education of  Asian and Pacific Americans. I’d like to especially thank 
REAPA officers Vichet Chhuon, Rachel Endo, Deoksoon Kim and Ann Tiao.

Thank you all for your commitment and work. I’m honored to be a part of  the REAPA community.

Best wishes,

Bic Ngo, University of Minnesota
REAPA Chair

Message from SIG Chair
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Dear members, 

The newsletter now provides an excellent space for us to get to know each 
other and celebrate our accomplishments. As the newsletter editor, it has 
been my honor to create this critical space for sharing our ideas, 
exchanging information, supporting our members, and more. I also 
appreciate your active memberships, warm responses, and encouragement. 
I have always believed in the importance of  ongoing dialogue and 
supporting our community.

We started our dialogue to support and promote our REAPA SIG at 
AERA 2011 and continue to our dialogue actively. Our goals in this 
newsletter are 1) to promote research into Asian and Pacific Americans’ 
educational experiences, 2) to share our ideas supporting Asian and Pacific 
Americans, 3) to celebrate our success in this area by sharing our 

publications and exchanging information, 4) to get to know each other, and 5) to support members and our 
community.

In this newsletter, I highlight the program of  the AERA 2012 conference including the schedule and the 
mentoring program. Through this channel, I hope you find useful information about the upcoming AERA 
2012 in Vancouver. In addition, we will be able to find new ways to support Asian Americans, Pacific 
Islanders, and Pacific Americans, as well as promote our scholarship. As we develop a healthy and strong 
community, our voice will be reflected to society and will enhance our visibility; the result will be additional 
support for our community as well as us in the greater society.

I appreciate the many members’ participation, and thank you for being an active audience of  this newsletter. 
Thanks to the REAPA officers for their work and to each of  you for your membership. I commend Tang 
and Malaphone for their effort on the graduate spotlights, and my special thanks go to my assistant editor, 
Oksana Vorobel. I look forward to seeing you in Vancouver!

Thank you very much. 

Deoksoon Kim, University of  South Florida 
REAPA SIG Newsletter Editor

Message from Newsletter Editor
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Dear REAPA members,

As you know this year’s annual meeting is going to be in Vancouver, 
British Columbia, Canada from Friday, April 13th to Tuesday, April 17th.  
This year’s annual meeting schedule for our SIG should have a little 
something for everyone.  We have tried to maximize what our SIG can 
offer.  This year we will have a total of  17 papers comprising of  1 paper 
session, 4 roundtables, and 2 symposia.  In addition, REAPA SIG was 
invited to convene a roundtable for the Presidential Roundtable session, 
and we have three fantastic papers which will be representing our SIG and 
will focus on the Annual meeting theme, “Non Satis Scire: To Know is Not 
Enough”.  Lastly, we will also have a two joint sessions, a paper session 
and a symposium, with Division F.  For our business meeting, we plan to 
limit the “business” part to the first 30 minutes of  the time slot leaving the 
rest of  the session for a mentoring panel led by senior faculty.  As usual, 
we plan to have dinner after the business meeting.  Please feel free to join 

us, even if  you can’t make the business meeting.  More information will follow as we get closer to April.  
Below you will find the REAPA SIG schedule.  If  you are presenting a paper at the conference, make sure to 
follow the instructions listed at http://www.aera.net/Default.aspx?id=13680.  Please come out to support 
your fellow REAPA SIG members at our sessions!

As we finalize and wrap up plans for this year’s annual meeting, I want to acknowledge and thank the peer 
reviewers we had for this year’s annual meeting.  I know they spent many hours giving thoughtful feedback 
on papers submitted to the SIG for review.  Their names are listed below.  Please thank them if  you see them 
at the meeting.  If  you are interested in being a peer reviewer, AERA has already opened up the system for 
volunteers for the 2013 (yes, I am serious; no I’m not joking!) annual meeting.  If  you are interested in 
reviewing about 10 proposals for the REAPA SIG for the last three weeks in August, please sign up for the 
call for volunteers at http://www.aera.net/WS/updateAA2013.aspx.  We hope to have many submissions 
(because the more submissions we have to REAPA SIG, the more sessions we get!), so please volunteer to 
review our proposals.  

Hope everyone in REAPA SIG has a great 2012 Annual Meeting in Vancouver!

Ann Tiao, University of  Pennsylvania
2012 REAPA SIG Program Chair
                                                                               

Message from Program Chair
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REAPA SIG 2012 Annual Meeting Sessions

Sat. April 14, 10:35am-12:05pm    Vancouver Convention Centre, Floor Second Level – East Room 14

Asian American and Pacific Islander Lived Experiences and Their Impact on K-16 Education – Paper 

session

Sat. April 14, 12:25-1:55pm Vancouver Convention Centre, Floor Third Level – West Room 306
Spaces of Protest: Student Activism in the Post-World War II Era – Paper Session (with Division F)

Sat. April 14, 2:15-3:45pm Vancouver Convention Centre, Floor Second Level – East Room 9
Exploring South Asian Experiences in North America: Negotiating Multiple Identities Across 

Educational Spaces – Symposium

Sun. April 15, 8:15-9:45am Vancouver Convention Centre, Floor Second Level – East Room 8 & 15

Narrowing the Distance: Critical Praxis with Asian Pacific Americans and Education – Symposium

Mon. April 16, 2:15-3:45pm Vancouver Convention Centre, Floor First Level – East Ballroom C

Research on the Education of Asian and Pacific Americans: Roundtable Session on Gender Differences 

– Roundtable 

Mon. April 16, 4:05-5:35pm Vancouver Convention Centre, Floor First Level – East Ballroom C
Research on the Education of Asian and Pacific Americans: Roundtable Session on “Invisible” Groups 

– Roundtable 

Mon. April 16, 6:15-7:45pm Vancouver Convention Centre, Floor Second Level – East Room 14

Research on the Education of  Asian and Pacific Americans SIG Business Meeting: Business Meeting and 

Mentoring Panel on the Politics of Scholarly Inquiry – Business Meeting

Mon. April 16, 6:15-7:45pm Vancouver Convention Centre, East Ballroom A

Table 2. Language, Identity, and Agency: New Directions in Asian American Education – Presidential 

Roundtable

Program for Spring 2012
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Tues. April 17, 8:15-9:45am Vancouver Convention Centre, Floor First Level – East Ballroom A

Research on the Education of Asian and Pacific Americans: Roundtable Session on Higher Education – 

Roundtable 

Tues. April 17, 8:15-9:45am Vancouver Convention Centre, Floor Third Level – West Room 306
When What We Know is Not Enough: Questioning Silences in Educational History – Symposium 

(Division F)

Tues. April 17, 10:35-12:05pm Vancouver Convention Centre, Floor First Level – East Ballroom A
Research on the Education of Asian and Pacific Americans: Roundtable Session on Language and 

Literacy – Roundtable 

Many thanks to REAPA SIG 2012 Peer Reviewers!

Clara Brown

Vichet Chhuon

Jennifer Chung

Rob Ho

Matthew Lee

Satoko Shao-Kobayashi

Kimberly Truong

Judy Yu

Wei Zhou
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Part A: Updates for 2012 Annual Meeting

The REAPA SIG’s 2011-2012 pilot mentoring initiative has been a great success with 11 matched mentor-
mentee pairs. We have a few important announcements to share including details about a mentoring panel 
that will be part of  our SIG’s business meeting and a sponsored dinner for all interested members.

There are two events coming up on Monday, April 16, 2012:

1. Business Meeting/Mentoring Panel: from 6:15 p.m.-7:45 p.m. in the Vancouver Convention Center 
(Floor Second Level - East Room 14): for the first 30 minutes, SIG officers will provide brief  updates 
on the budget, elections, membership, and other significant business matters. The final hour will be 
devoted to a panel of  2-3 accomplished scholars of  Asian American education. Each scholar will 
provide advice on navigating the promotion-and-tenure process, as well as insights on the politics of  
scholarly inquiry. More details will be announced. 

2. Dinner from 8:00 p.m./location TBA: the SIG will contribute $200.00 toward our annual after-
meeting dinner. All current SIG members are invited to attend to network and take a much-needed 
break from conference meetings and sessions. We especially encourage mentor-mentee pairs to 
participate. Details will be announced at the business meeting.

Part B: Advice from Senior Faculty Goodwin and He  

Another aspect of  the SIG’s mentoring initiative is for senior-level administrators and faculty to provide 
advice to early-career professionals and graduate students on how to balance research, service, and teaching 
responsibilities early on to prevent burn out. Two nationally recognized tenured professors of  education, A. 
Lin Goodwin from Teachers College, Columbia University and Ming Fang He from Georgia Southern 
University (both are also serving as mentors) generously took some time to provide advice on mentoring and 
tips on being a successful faculty member. 

Candace Chow & Rachel Endo
                                                               Cornell University                      Hamline University School of Education
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A. Lin Goodwin
Vice Dean & Professor of  Education, 
Teachers College, Columbia University

Professor Goodwin began her education career as a special education 
teacher. She has a B.S. in Elementary K-8/Special Education from 
Central Connecticut State University. After earning her M.A., Ed.M., 
and Ed.D. at Teachers College, Columbia University, she stayed on as 
faculty in the department of  Curriculum and Teaching. Previous to 
being named the college’s first Vice Dean, Professor Goodwin served as 

Director of  the Minority Fellows in Teaching/Urban Scholars Program, Co-Director of  the Leadership in 
Teaching Program, Director of  the Holmes Scholars Network, Director of  the Pre-service Program in 
Childhood and Elementary School Education, and Associate Dean for Teacher Education and School-
Based Support. Professor Goodwin’s research interests include teacher education for urban and multicultural 
contexts; teachers’ beliefs; equity education; and Asian American educational experiences and identity 
development.

1. What experiences inspired you to become a mentor? 
I have been fortunate to learn from strong mentors who became examples for me in my own work with 
others. In addition, I believe strongly in sharing knowledge, sponsoring others (especially those from groups 
traditionally marginalized or excluded), and making the way easier for those who come after (again, 
especially those from traditionally marginalized or excluded groups). I also believe in mentoring with a small 
"m" as well as a big one. Mentors can come in all shapes and sizes: they can be your peers, they can be 
helpful in specific ways even if  they cannot be helpful in all ways, and they can even teach you what not to 
do or not to repeat because they are negative versus positive examples. Mentoring, in essence, is an essential 
aspect of  teaching. 
 

Mentoring Initiative Updates 
(Cont’d)
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2. What do you find most fulfilling about mentoring graduate students and/or junior faculty? 
Seeing them succeed, helping them avoid common pitfalls or mistakes, encouraging them to take risks, and 
to have confidence in themselves. Since I disproportionately mentor students/faculty of  color, I especially 
derive satisfaction in supporting diversity in the academy and helping to change norms by empowering 
students/scholars of  color.
 
3. If you knew then what you know now, what would you do differently as a graduate student? As a 
junior faculty? 
In both cases, I probably would be more deliberate about asking for help and being clearer about my needs. I 
would like to have learned how to put myself  first sometimes instead of  always allowing the needs of  others 
to supersede mine. 
 
4. What's your secret for making time to write? 
No secret, as one does not make time; rather, one must take time. I have always been someone who has said 
yes. This has meant lots of  different jobs, lots of  competing demands and overload as a standard way of  
being. However, I said yes primarily for really good reasons. Remember, the common adage (especially to 
junior faculty) "just say no" often means that you do not get to learn new things, engage with new 
colleagues, stretch yourself, take risks, participate in interesting endeavors, or pay the bills! Of  course all this 
activity can cramp one's writing time unless one understands the price that comes with saying yes to good 
stuff. In my case, it meant writing until 2:00 a.m. or 3:00 a.m. almost every night/morning, working pretty 
much every weekend, and collaborating with others. Really, taking whatever time was available. Bear in 
mind, though, that part of  saying “yes” was also being open to every writing opportunity that was offered, 
even when I was not quite sure if  I knew enough about the topic I was being asked to write about. As an 
aside, this is what actually helped me to develop my line of  inquiry: to understand how one establishes a 
conceptual lens or theoretical stance that frames one's writing, no matter the topic. 
 
5. What has been most surprising about your career in academia? 
That simply being open to opportunities and experiences can result in an amazing career that continues to 
surprise me on a daily basis. 
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Ming Fang He
Professor of  Curriculum, Georgia Southern University

Professor He has a B.A. in English Language and Literature from Wuhan 
University of  Hydraulic and Electrical Engineering; an M.A. in English 
Program from Lakehead University; and an M.Ed. and Ph.D. from the 
Ontario Institute for Studies in Education. Professor He’s research and 
teaching interests include cross-cultural curriculum studies, teacher 
education, multicultural education, and bilingual/bicultural education. 
She is the recipient of  the American Education Studies Association 
(AESA) Critics’ Choice Award and two American Educational Research 
Association (AERA) Curriculum Studies Division Outstanding Book 
Recognition Awards. 

1. What experiences inspired you to become a mentor?

Reading the memoires, autobiographical writings, and great works of  the great minority women writers 
(e.g., Amy Tan, Maxine Hong Kingston, Alice Walker, Toni Morrison, Sofia Villenas, Lourdes Diaz Soto, 
Sandy Grande, and Eva Hoffman) and reflecting upon my own personal experience of  moving from 
language to language, culture to culture, and place to place inspired me to join in a critical womenist 
dialogue among Asian American women scholars and activists through the REAPA SIG's 2011-2012 Pilot 
Mentoring Program, Research on the Education of  Asian and Pacific Americans (REAPA SIG), American 
Educational Research Association and the informal daily mentorship in my life. 

2. What do you find most fulfilling about mentoring graduate students and/or junior faculty?

I have learned tremendously from mentoring graduate students and/or junior faculty. They often surprise 
me with their fresh and cutting edge perspectives and heart-gripping experiences. 

3. If you knew then what you know now, what would you do differently as a graduate student? As a 
junior faculty?

I would read more and draw more upon minority women’s writings, particularly Asian American women 
scholars. I would explore more the convergence of  their struggles in the academy and develop more 
strategies to fight back with wisdom and grace. 

Mentoring Initiative Updates 
(Cont’d)
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4. What's your secret for making time to write?

I am working in a teaching-oriented university and still struggling to find time to write more. I would block 
out certain time during the days and weekends just for reading and writing without checking e-mails, phone 
message, and chatting in the hallways while maintaining my teaching, research, and service responsibilities. 

5. What has been most surprising about your career in academia?

I have found that there is a great demand to build allies with women scholars of  color to unlearn certain 
aspects of  education, build up courage to take stands, prepare to lose privileges, and support one another to 
thrive at the front, but not always stay on the background, as we make our positions in-between the 
contested race, gender, class, and power in academy and life. 

Part C: Warm Thanks to Mentors

Finally, the SIG extends our thanks to the following people who have generously agreed to mentor graduate 
students and junior faculty as part of  our 2011-2012 pilot program:

Dr. Nina Asher (University of  Minnesota)
Dr. Clara Lee Brown (University of  Tennessee-Knoxville)
Dr. Vichet Chhuon (University of  Minnesota-Twin Cities)
Dr. Rachel Endo (Hamline University)
Dr. A. Lin Goodwin (Teachers College, Columbia University)
Dr. Ming Fang He (Georgia Southern University)
Dr. Simon Kim (California State University-Long Beach)
Dr. Stacey Lee (University of  Wisconsin-Madison)
Dr. Jamie Lew (Rutgers University)
Dr. Keith Osajima (University of  Redlands)
Dr. Yoon Pak (University of  Illinois at Urbana-Champaign)
Dr. Chuang Wang, University of  North Carolina at Charlotte

Please contact us if  we inadvertently excluded your name so we may recognize you in a future article. 
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 “When an old person dies, a whole library is buried with him.” I 
think this saying represents well what we learn from our elders; a 
world of  wisdom, experiences, consejos2 (advice), stories and where 
our roots are. The elders share their experiences, values, morals, and 
knowledge that are passed down from generation to generation.  
Similarly, when we engage in research, our realities are shaped, 

molded and repolished by a joint work of  authorship between the researcher and her participants (Morrow, 
2005).  We cannot separate how we perceive, interpret and reconstruct our surroundings and experiences in 
our research process. Stories and experiences I have heard or encountered directly or indirectly while I have 
been engaged in the research always take part in the ongoing chapters of  my research; here are some of  the 
stories that have swayed my train of  thought during my research. 

 “Papa, green, Go! Papa, red, stop! “. When one of  my mentors shared a story about his grandson with 
me, I could vividly picture a little boy sitting in the back of  a car and shouting at his father whenever the 
traffic signals changed. Another scene that grasped my attention was when I saw another mentor’s mother 
speak to her granddaughter in Spanish. The grandmother’s soft, affectionate and rhythmic flow of  
whispering shortly turned to a glimpse of  a smile across her granddaughter’s precious little face. Like 
children in these stories, children and novices of  society learn social meanings of  signs, symbols, and 
languages through socialization that  includes a whole process of  acquiring, inferring, synthesizing, and 
reconstructing meanings of  individuals’ experiences at a given time and place (Ochs & Schieffelin, 2008).

I started my research on biracial adolescents’ identity development because I thought that interracial 
families are an ideal situation for bilingual and bicultural children. In addition, many of  my students’ 
comments in a Korean language school such as “I am supposedly Korean” or “I am Twinkie” made me 
worry about their ethnic sense of  self.  While I was excited to learn about issues that interracial families 
faced, I was also distressed about biracial adolescents’ struggles and challenges as they straddle the 
boundaries between people’s rigid racial/ethnic concept and their multiple identities. Listening to biracial 
adolescents’ stories made me worry about my own future biracial child, including the challenges that my 

When Research Becomes Reality...
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child will face.  I felt afraid that I might not be able to prevent her from experiencing discrimination, 
ignorance, prejudice and stereotypes as a biracial child. Like my participants in my study, my daughter will 
encounter people’s constant interrogation about who she is: “You don’t understand a word I am saying, do you? 
You don’t speak English”, “Why do you have a Korean first name and an American last name?”, “You don’t look 
Korean”, “You don’t act Asian”. While I was listening to Korean mothers during interviews talk about their
limited English fluency as a handicap, their biracial children were talking about their role as language 
brokers to translate or speak for their Korean parents as well as their lack of  tolerance for their mothers’ 
accents in English. The participants’ voices echoed in my mind “Mom, it’s embarrassing,” “You sound 
stupid,” “Why did you do that, you embarrassed me in front of  my friends.”  

 And then, my daughter, JuEun, was born. Having my own child took my research to another level of  
understanding and gave me insights about the realities of  interracial families. I found that what I was writing 
about in my dissertation became my own life story. My participants’ mothers often told me that it was hard 
for them to speak Korean to their children because their husbands were English speakers. At the time, I 
wondered why it was hard for them to use their native language with their children. But I have learned from 
my reality that there are a lot of  factors involved in language use in interracial families: demographics, 
parents’ racial/ethnic backgrounds, ideologies of  society, and language status (Xie & Goyette, 1997). The 
language of  power and prestige becomes the household’s language with interracial families because it is 
more probable that the minority parent knows the majority language rather than the non-minority parent 
knowing the minority language (Diamond, 1994; Shin, 2010). For interracial families, when the minority 
mother speaks to the child in her native language and her husband is present, she needs to switch to the 
language that the father understands so that he can engage in the discourse. This inadvertently leads to 
monolingual use of  the majority language in interracial families unless parents make a great effort to use 
both languages with their children in diverse contexts.  

 When I became a new mom, I shared the feeling of  vulnerability and insecurity that immigrant 
parents felt as a novice of  society. People consistently compare themselves with others and try to fit into 
social norms. Observing other new moms and other Americans who played and interacted with my baby, I 
noticed that they had greater vocal interactions with my daughter than I did. They provided interactions that 
were more happily vocal and active then I could even imitate. I tried to interact with her in those ways and 
found them to be very awkward, and unnatural. At first, I looked for the fault within me. “Why can’t I do 
the things they do to entertain their babies?” Then, I read an article about how the ways in which we are 
socialized as children influence our own childrearing practices. Ho (1994) indicated that east Asians have a 
tendency to be “less happily vocal, less active, and less-exploratory-a cluster of  qualities indicative of  a 
disposition toward quiet calmness,” whereas American mothers are “in greater vocal interaction with their 
infants and stimulated them to greater physical activity and exploration” (p.289). You might think I was 
desperately looking for a rationale for my behaviors around my own baby, but this shows how vulnerable a 
new mom can be. It also shows how vulnerable and insecure minority parents can feel when others point 
them out as lacking and inadequate parents in terms of  the ownership of  social and cultural capital, not as 
the scale of  the ownership of  the homilies, advises, knowledge and wisdom that they are deeply rooted in. I 
often hear many Korean mothers say that they want their children to have perfect fluency in English without 
any accent. They also worry about their children’s English proficiency when I compliment their children’s 
Korean fluency. Apparently, these parents recognize the language hierarchy and symbolic power that 
English has (Bhatt, 2001; Canagarajah, 1999). Even in the Korean community, the Korean who has a great 
fluency in English is regarded as “educated” , “resourceful” and “self-sufficient,” whereas Korean 
immigrants with beginning levels of  English proficiency hope to improve their English so as to function as a 
member of  the mainstream with higher social mobility.  

14 Continued on Page 15



 My desire was for my child to fit in with other babies and for her to be familiar with lullabies and 
nursery songs that she could react to when other people sang them to her. I did not want to be seen as an 
outsider who did not have enough cultural capital to perform appropriately in the context of  childrearing 
practices in the United States. Singing lullabies and children’s songs in English does not give me the same 
feelings of  love, closeness, and caring that I felt when I heard my mother singing a lullaby to me. Words in 
American lullabies and children’s songs do not bring back my sensorial memories of  my Umma (mom)’s 
sweet smell, soft touch, warm voice and loving eyes. Moreover, I cannot sing an American lullaby like I can 
sing a lullaby that my grandmother passed down to my mother and my mother to me. I guess that in the 
back of  my mind, I think that I have to prove to others that I am a good mother who can sing lullabies like 
they can and know how to raise my child as well as any other educated mother in America. Since living in 
the United States, I have found that the ways in which I do things for my baby can serve as targets for other 
people’s comments. Even when my daughter got an insect bite on her arm, someone blamed me, saying it 
happened “because you let her sleep on the floor not in a crib, that’s why.”  I felt bad about my beautiful 
child’s bug-bitten arm as it was, but listening to someone’s comment about my ill-mannered way of  raising 
my child made me feel worse.  Can I be a good mother despite all the many mistakes that I will make in life? 
Will others be able to realize that the ways in which others raise their children might be the right way in their 
eyes and the best ways that they wish for their children?  

My research has been eye-opening and enlightening regarding my views of  children in interracial 
families. I do not want my JuEun to face harsh people’s challenges about the authenticity of  her Korean-ness 
or her American-ness, and I want to protect her in every moment of  her life.  However, I know that I cannot 
protect her from people’s ignorance: and that has led to my dissertation.  I want everybody to think about 
how their daily discourse can influence others’ lives.  As they cherish their own memories, laughter and 
stories in their lives, they must remember that others have their own stories that have been written by their 
parents’ love, hope, patience and hard work as well. 

I want my JuEun to understand my language that will soon be hers, because I want her to 
understand my lullaby, old sayings, jokes, and even old wives’ stories that my parents passed down to me 
and which have been ingrained in who I am. I want her to understand my parents’ sayings and to learn 
wisdom, knowledge, and love from my parents’ stories, because these made me strong, and will help her to 
be strong, wise, and knowledgeable. I want JuEun to have a glimpse of  a smile across her face when my own 
mom’s warmth and love come through her lullaby, consejos, and stories. As one of  my participants said, 
“Language is the bridge to connect one person to the other”. When the bridge is broken, the social and 
cultural glue between grandparents and grandchildren becomes undone (McCarty & Romero, 2005). The 
cherished memories, morals, knowledge and wisdom that we learn from our parents and grandparents may 
not be transferred to our children

Now, I sing and read to JuEun in my language, Korean, while my husband sings (although it 
sometimes sounds like joyful noise) and reads to her in his language, English. I prefer JuEun to call me 
“Umma (mom in Korean),” and my husband prefers her to call him “Daddy”, and I realize that language is 
much more than the literal meaning of  words; it is our memories, knowledge, senses and feelings ingrained 
through our experiences. That is, we will raise JuEun to be able to understand what we value the most 
through the language that our parents and our parents’ parents have passed down to us with their wisdom, 
knowledge, and values. Through my husband’s culture and my own, we have expanded our worlds and 
enriched our lives, which are now even more abundant with JuEun. We will teach JuEun our languages and 
cultures, which is the most incredible gift that we can give to her because it will enrich her life, and expand 
yet another whole library.

15 Continued on Page 16
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Notes

1.  When we acquire language, we learn the meaning of  words in contexts. Being in New Mexico, I was able 
to learn a few Spanish words with culturally bounded meanings in given contexts. The Spanish word 
“consejos” comes closer to the meaning of  elders’ advice that I am trying to imply than the English word 
“advice”.  
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Postdoctoral researchers are a vigorous population devoted to science and 
technology in the USA. For the researchers coming from other countries, 
writing and publishing research articles is a stepping stone to hiring, 
promotion, or obtaining permanent residence status in the USA. 
Publications will also help add the researchers’ voices to the international 
conversation and establish their professional status in their disciplines 
(Casanave, 2002). This population’s activities in writing for publication 
deserve close examination.

Previous literature (Cho, 2004; Flowerdew, 2000; Li, 2006) has studied researchers’ writing for 
publication processes in social, historical, and political contexts, but little research has investigated from the 
postdoctoral researcher’s viewpoint, the mediated processes in the writing-for-publication activity. To bridge 
this gap, I conducted in-depth reflective interviews with three Asian American postdoctoral researchers and 
examined their emic perspectives of  writing for publication (Li, 2012). The current study is part of  my larger 
research (Li, 2012).

From the sociocultural perspective, the human mind is mediated by the use of  tools, cultural 
artifacts, and activities (Vygotsky, 1978). This concept is extended by Leont’ev’s (1981) activity theory, 
which proposes that human practices encompass three levels: activity, action, and operation. An activity is 
oriented to its motives and is realized through goal-directed actions. Operation, at the third level, delineates 
the actual way in which an action is carried out. In this study, I will focus on the discussion of  the motives 
and the actual operation of  the postdoctoral researchers' writing for publication. Particularly, I will draw on 
the notion of  legitimate peripheral participation (Lave & Wenger, 1991) to explore how the writing-for-
publication action is implemented. In this regard, the postdoctoral researchers are legitimate and peripheral      

          

Mimi Li
University of South Florida, Tampa
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participants seeking fuller participation in a community of  practice. The study addresses the following two 
research questions:

1) What motives underlie the postdoctoral researchers’ writing for publication?
2) In what ways do the postdoctoral researchers take fuller participation in the writing-for-publication 

community?

Methods

 This qualitative study seeks to discover and understand a phenomenon, a process, or the perspectives 
of  the people involved (Merriam, 1998). Participants are Liu, a male in his thirties, Yang, a female in her 
thirties, and Zhang, a male in his forties, an associate professor at a Chinese university (all pseudonyms). All 
of  them earned their Ph.D. degrees from China and had some publication experiences there. Liu and Yang 
worked as postdocs at a southern research university in the USA, and Zhang at a northern research 
university. I conducted semistructured reflective individual interviews with the three researchers to interpret 
the three Asian Americans’ emic voices regarding their specific mediated actions and the dynamic processes 
in writing for publication. The interviews lasted three quarters to one hour each. Afterwards, I transcribed 
all the interview data and analyzed the data using the constant comparative method (Strauss & Corbin, 
1998).

Findings
 

 Results show that dynamic motives are embedded in the three researchers’ writing-for-publication 
activities. To achieve their publication goals, they seek entry into a target center community by making the 
most of  cultural artifacts, complying with the publication rules, coauthoring with colleagues, and 
negotiating relationships with their supervisors and gatekeepers of  the target journals. The following is a 
discussion of  the emergent themes.

Motives and Goals

 The interviews revealed dynamic motives. When the researchers pursued their doctoral degrees in 
China, they published mainly for graduation. “Publish or perish” is a known rule in most Chinese 
institutions. Being postdoctoral researchers in the USA, the three researchers hold different motives now and 
these motives are socially constructed. They eloquently voiced their motives and objectives as dedicated 
science researchers. Both Liu and Yang commented that they “stand on the shoulders of  giants,” 
disseminated their research outcome, with the aim to advance science globally. To achieve higher 
professional status, the three researchers all aim to publish in scientific journals with high SCI (Science 
Citation Index) impact factors. Nature, Cell, and Science are their ideal target journals. Also, the researchers 
conveyed their specific instrumental motives. Liu and Zhang publish to gain a higher academic position 
while Yang publishes to obtain a green card. Interestingly, Zhang identified firmly with his Asian ethnicity, 
claiming that he does not merely publish for himself, but also to add more Asian voices to the international 
scientific dialogue.

Cultural Artifacts

 The postdoctoral researchers unanimously acknowledged the scaffolding of  target journal articles, 
especially in “language reuse” (Flowerdew & Li, 2007). Yang seems to be more attentive to the models of  
these sources. I noticed her beaming face when she spoke of  her IMRD (introduction, method, results, & 
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discussion) literature folders. To keep abreast of  up-to-date research, the researchers also constantly consult 
the library database. During manuscript writing, they predominantly use English and carefully comply with 
submission guidelines. They consult online bilingual medical dictionaries and each use a reference-
management tool to organize their sources. Particularly, they take advantage of  their local resources such as 
Jinshan Ciba, Wangji Jingdian (Chinese–English bilingual medical dictionary) and Yixue Wenxian Wang 
(Medical Reference King). Zhang, in addition, emphasized the importance of  visuals in writing: “A picture 
is worth a thousand words.”

Power of  Supervisors

 The postdoctoral researchers believe that their supervisors possess expertise and power. Supervisors 
provide learning resources and training to the postdoctoral researchers for them to fully participate in the 
discourse community. Yang praised the mentorship from her American supervisor, who is able to scaffold 
her throughout the writing process, from draft writing to constructive feedback on revision. Yang also 
expressed that her supervisor’s grant proposal functioned as a “compass” for her writing. On the other hand, 
Liu revealed a power-infused theme and indicated its power inequality. He narrated a case about 
disseminating research results in which his supervisor and he held conflicting ideas. When conflict occurs, 
he has to be subservient to his supervisor. This idea of  a power relationship was echoed by Zhang. He 
additionally pointed out the possible reason for the inequality was that the supervisor’s research funding 
supports the postdoctoral researchers.

Authority of  Gatekeepers

 The postdoctoral researchers’ utterances in the interviews also reflected the authority of  gatekeepers 
in the discourse community. Since the gatekeepers make judgments on the scientific value of  their research, 
the researchers carefully negotiate the relationships between themselves and the gatekeepers. All three noted 
that nice interactions with reviewers and editors facilitate the publishing process. Liu stated his 
meticulousness in response to reviewers’ comments. He always seriously evaluates the reviewers’ critical 
comments, responds to their concerns point-by-point, and revises the manuscript strictly following the 
reviewers’ suggestions. Liu also mentioned that he carefully reviews the editor’s PowerPoint tutorials 
describing good strategies of  writing for publication in the target journal before submitting a manuscript. 
Interestingly, Yang implied in her interview that the editors are authoritative but not authoritarian. She 
articulated a diplomatic negotiation with editorial members by sharing her own anecdotes. She briefly told 
how she had convinced the editor to believe a follow-up experiment would be unnecessary against one 
reviewer’s suggestion.

Coauthorship and Readership

 Coauthorship has become a norm in science publication. In the writing-for-publication activity, the 
three Asian Americans try to collaborate smoothly with their coauthors of  the same or different ethnicity. 
Yang commented extensively on the coauthorship, noting the coauthors’ respective expertise in different 
disciplines: statistics, chemistry, and biology. As authors, the postdoctoral researchers are also concerned 
with their readers. Liu considers his target audience to be editors and fellow researchers in the relevant 
disciplines, reflecting his desire to fully engage in the community of  practice. Zhang targets his readers as 
“Da Niu” (literally, big bull, meaning influential figures) as he tries to enter the center from the peripheral 
and become a core member of  the community. Yang identified her special group of  audience–researchers in 
drug corporations to seek link between the lab and the drug market. This idea concurs with her long-term 
goal, a secure position in a large drug corporation after obtaining permanent resident status.
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Reflection/Conclusion

 The three Asian American postdoctoral researchers, as historically and sociologically situated active agents, are 
recognized through sharing their writing-for-publication experiences. The postdoctoral researchers hold different 
motives in pursuit of  publication, yet they all consciously target publishing in high-impact-factor journals. 
They seek entry to the center community from the margin by appropriating a variety of  mediating artifacts 
and harmoniously negotiating relationships with diverse members in the community of  practice.

Over the course of  the postdoctoral training, writing for publication becomes one important venue 
for the postdoctoral researchers’ pursuit of  success. With the anticipation of  “I go, I grow, I glow” upon 
their journey to the USA, now they come, they survive, they thrive. Through approximately four years’ 
struggling progress, Yang has obtained permanent resident status. Liu has been promoted to a faculty 
position in the USA, and Zhang has published his research in a journal with a very high impact factor. In 
this land, the three Asian American researchers are striving and developing through their writing-for-
publication activities.
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The Faculty & Graduate Student Spotlight features REAPA faculty and graduate students in different stages 
of  their educational and professional life. The goal of  this column is to provide a platform for faculty and 
students to share their work and interest, as well as to build a sense of  community amongst faculty and 
graduate students. 

In this edition, we spotlight the faculty and the doctoral candidate whose dissertation research contribute to 
and benefit from our scholarly community. Please feel free to contact her if  you find an interest in her work.

If  you would like to be featured on future issues of  REAPA newsletters, please email your submission to Dr. 
Deoksoon Kim at deoksoon@hotmail.com. More information of  submission can be found at the REAPA 
Facebook page: https://www.facebook.com/groups/171515446243460/ and REAPA newsletter page: 
http://reapanewsletter.wordpress.com/

Best, 

Deoksoon Kim, Ph.D.

Tang. J. Heng (Graduate Student Representative)

Malaphone Phommasa (Graduate Student Representative)
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 Phitsamay Sychitkokhong Uy graduated from the Harvard University last year. Her 
dissertation is titled: The Educational Experiences of Lao and Khmer High School Students:  The 
Influence of Families, Friends, and Teachers on Academic Achievement.

 She is currently an Assistant Professor at the University of Massachusetts-Lowell Graduate 
School of Education in their Leadership in Schooling program. Her recent publications include 
a co-authored chapter title Immigrant Education in Loue’s & Sajatovic’s edited Encyclopedia 
of Immigrant Health published by Springer LLC and a policy brief titled Disaggregated data 
and community-based organizations-school partnerships:  Two untried policy strategies that 
target the achievement gap of Asian American students in The 14th Edition of the National 
Asian Pacific American Political Almanac by UCLA AAPI Nexus Journal. She was also honored 
to have been invited by TC Record to write a book review of Asian American Education: 
Identities, Racial Issues, and Languages which many REAPA scholars contributed to. A 
recipient of the Umass Lowell Service Learning Faculty Grant, Phitsamay is  developing a 
college and career readiness program for immigrant youth. She is also the new associate 
editor of the Journal of Southeast Asian American Education and Advancement.

Faculty &Graduate Student Spotlight 
Phitsamay Sychitkokhong Uy 

University of Massachusetts Lowell
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I am a Ph.D. Candidate in Second Language Acquisition 
and Instructional Technology program at University of 
South Florida. My research interests include second 
language writing and use of technology in language 
learning and teaching. Currently, I am working at my 
dissertation under the title “Peer Review Practices of 
Adolescent English Language Learners” under the 
supervision of my major professor and mentor Dr. 
Deoksoon Kim.

My major goals and plans for future include following my two passions: teaching and 
research. I felt that teaching was my calling when I started teaching English as a Foreign 
Language in Ukraine, my native country. Since then, I have taught English as a SL/FL and other 
content courses such as ESOL 2, Introduction to Linguistics, The Arts, and American Culture of 
the 20th Century to students from all over the world. Having come to the USA 5 years ago with 
the firm decision to deepen my knowledge in Second Language Acquisition, Instructional 
Technology, and research methods, my interest in conducting research was even more 
enhanced.

My recent publications include articles titled “Upper–intermediate students’ 
summarizing process in L2” (published in TESOL Journal) and “Language teaching at distance: 
A comprehensive overview of research” (in press, in CALICO Journal), both co-authored with 
Dr. D. Kim. I joined REAPA because teaching multicultural classrooms, doing research projects 
with Asian students as participants, and becoming an assistant editor for REAPA newsletter 
contributed to my interest in this SIG. I am genuinely grateful for the opportunity to serve as an 
assistant editor of the REAPA newsletter.

If you have questions or are interested in collaborating with Oksana, contact: 
ovorobel@mail.usf.edu

Faculty &Graduate Student Spotlight 
Oksana Vorobel
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Annyeonghaseyo (gloss: hello),  
 
My Korean name is Koh Moil (gloss: 고모일), and my English name is Nicholas D. Hartlep. I am presently 
a doctoral candidate at the University of  Wisconsin-Milwaukee where my advisor is Dr. Thandeka 
Chapman. My research interests include scholarship that attempts to dispel the model minority stereotype 
and teaching for social justice. My dissertation study examines data obtained from the Educational 
Longitudinal Study of  2002 (ELS:02). Using the ELS:02 data, I examine the educational achievement, 
attainment, and expectations of  Asian American high school students. When I am not busy writing and 
researching, I am actively searching for my biological Korean mother—I am a Korean transracial adoptee. 
My future plans include securing a tenure-track position at a research university, continuing to write and 
advocate for Asian Americans, and finishing writing my book, The Model Minority Stereotype: 
Demystifying Asian American Success (Information Age Publishing). I admire the REAPA SIG for its 
commitment to mentoring graduate students, and I would be remiss if  I did not mention that my REAPA 
mentor is Dr. Yoon Pak, an Associate Professor of  Education at the University of  Illinois at Urbana-
Champaign. I joined the REAPA SIG to learn from its wonderful members! Thank you all for your wisdom, 
passion, and love. I have two websites: http://hartlep.tateauthor.com/ and http://uwm.academia.edu/
MoKoh and my e-mail is: nicholashartlep@gmail.com  

In February I received an Honorary Award recognizing outstanding Asian and Asian American students by 
the Asian Faculty and Staff  Association (AFSA) at the University of  Wisconsin-Milwaukee. 

I was also invited to come to Winona State University (in  Rochester, Minnesota) to discuss with the 
Outreach and Continuing Education Department about transracial adoptees and multicultural competency. 
His multi-day seminar is titled, “Cultural Citizenship Not Color Blindness." The course explores transracial 
adoptive families and the ways in which they help or harm the identities of  their adopted children. The 
concept of  “cultural citizenship” will be introduced and will be explored both at length and in depth. 
Ultimately, this course acts to problematize the merits of  colorblindness while advocating a cultural 
citizenship approach to understanding transracial adoptees’ experiences.

Community News
Mr. Nicholas D. Hartlep 
University of Wisconsin-Milwaukee
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Dr. Carol Huang 
City College of New York

Dr. Carol Huang, City College of  New York, completed a documentary entitled "Chiapas on the Prairie-
Mexican Migrant Workers in the Rural Midwest." The documentary is a ten-year long project recording 
the migration of  a group of  farmers from a Chiapas village of  1000 to a rural small town in the Midwest. 
It will be premiered in September, 2012.

Dr. Carol Huang shares the link: 
"A Community of  Contrasts" published by Asian American Center for Advancing Justice.
It contains a lot of  demographical data of  Asian Americans in the US.
This is the link: www.advancingequality.org/files/ComCont.pdf

Dr. OiYan A. Poon
UCLA, Los Angeles

Dr. OiYan A. Poon, UCLA, Los Angeles: The latest issue of  AAPI Nexus: Asian Americans & Pacific Islanders 
Policy, Practice, and Community features education policy related articles, edited by Shirley Hune (University 
of  Washington), written Mitch Chang (UCLA), Julie J. Park (University of  Maryland College Park), 
Anjela Wong (University of  Alaska Fairbanks), Robert Teranishi (NYU), and OiYan Poon (UCLA). A 
copy of  the journal issue, can be downloaded here: http://www.aasc.ucla.edu/aascpress/
nexus9_1_2_full.pdf.

New Jobs
Dr. OiYan A. Poon: “I'm very excited to announce that I have just accepted a tenure track Assistant 
Professor position in the Higher Education program at Loyola University Chicago, and will be starting this 
fall 2012.”

Community News & Jobs
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